INSTRUCTIONAL DESIGN KEY TERMS
Standards:  Broadly stated expectations of students’ knowledge, skill, and ability related to a particular subject; Standards are further defined by “Performance Objectives.”
Performance Objective (PO) – CTE Measurement Criteria:  Adding definition and measurement to “Standards”, PO’s are "explicit definitions of what students must do to demonstrate proficiency at a specific level on the content standards," as stated at the National Center for Research on Evaluation, Standards, and Student Testing (1999).

Evidence:  Acceptable proof the student understands content and is achieving “Performance Objective.”  See also “Formative Assessment”.  For our purpose, the terms “Evidence” and “Formative Assessment” are synonymous.
Formative Assessment:  Is evidence of learning that is integrated into the instructional process (spread throughout the lesson).  These assessments are checks for understanding that provide proof the student is achieving the depth and breadth of knowledge, skill, and ability needed for a particular learning goal.  For example, a quiz may be an adequate check of understanding for recall of facts and figures, but building a model (a performance task) may be necessary proof a student understands other concepts.  Conversely, a quiz would not be adequate proof a student is ready to fly a plane.  Common categories are Final Products, Public Performances, Quizzes/Tests, Observations, Oral Responses, and Written Responses (Wiggins & McTighe, 1999)
Summative Assessment:  End of unit, end of semester, end of year tests; the final assessment after instruction.
Research-based Strategies:  What we know about effective teaching strategies through research.  Strategies from Marzano’s “Classroom Instruction that Works”, and Direct Instruction will be frequently used here.
Academic Integration:  Using reading, writing, and math strategies, for example, to enhance the teaching of your content; Demonstrating that you are a partner in helping students learn reading, writing, and mathematics.  There should be indisputable evidence of this partnership in the planning and execution of your lesson.
Literacy/Content Structures (patterns):
· Narrative:  Tell stories; characters, settings, and actions; characters, settings, and problems are usually introduced in the beginning; the problem reaches its high point in the middle; the ending resolves the problem.

· Persuasive:  State opinions and support it convincingly; audience considerations provide evidence to state a case to them; objective facts can be use with subjective options to appeal to the emotions or persuade them to do something.

· Expository:  Common expository structures include Description, Sequence, Compare/Contrast, Cause/Effect, Problem/Solution, and Enumeration/Lists.  Mostly explain how to make or do something, report data about an experience, or explore details of an idea; conveys information to bring about understanding; this may be about a process, a procedure, or a concept.
LITERACY INTEGRATION KEY TERMS

Four Domains of Reading Comprehension: 

· Ideas and Content (trait, AIMS):  Helping students comprehend text includes teaching them to identify the Main ideas and supporting details of text. This is also one of the six traits of writing. There are both reading and writing standards and AIMS requirements targeted at main ideas and supporting details.

· Organization (trait, AIMS):  Reading comprehension includes readers identifying how main ideas are organized in relation to each other to make the point. It is sometimes helpful to further examine how text ideas are organized in relation to other connections such as prior knowledge, life, and whole-to-part. There are both reading and writing standards and AIMS requirements targeted at the organization of expository text: 1) Description, 2) Problem/Solution, 3) Cause/Effect, 4) Enumeration/Lists, 5) Sequencing, and 6) Compare/Contrast.

· Features:  These are elements of a textbook authors include to aid in the comprehension of text, which include: Table of Contents, headings, subheadings, introductions/previews, summaries, questions, bold, italicized, illustrations, graphs, glossaries. Students needs taught how to use these for comprehension.

· Vocabulary:  Every content are has key words essential to the understanding of a discipline. Content area classrooms provide environments rich clues to help develop a deep understanding of words.  Vocabulary must be introduced early to make content are text comprehensible. 

Sequence of Reading Comprehension:
· Before:  Most Important! What we do before students read has a profound impact on their comprehension and learning. What readers already know is central to comprehending new information. In fact, it is widely accepted that activating prior knowledge and building background knowledge is CRITICAL to learning. Doing this upfront work is a leverage point to use higher order understanding throughout the lesson. Conversely, you know as a learner how lacking key understanding upfront can perpetuate misunderstanding throughout the lesson, creating missed opportunities no one can afford.

· During:  During reading we encourage students to monitor understanding. Pre-reading materials really help here to facilitate checks for understanding.
· After:  We need to know if they understand key concepts and connections.  Think of opportunities for students to summarize, reflect, and/or connect.  Have them articulate their understanding focusing on Main Ideas and Supporting Details.
Six Traits
Ideas/Content, Organization, Voice, Word Choice, Sentence Fluency, Conventions
Writing Process
Pre-writing, Drafting, Writing, Revising, Editing, Publishing
Preston W. Webster 2009  

Prestonww49@yahoo.com

